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Abstract 
For teaching and student learning, textbooks are a vital and widely used 
resource. The purpose of this study was to assess the unit design in 
"Bahasa Inggris kelas XI Semester I" to respond the post-pandemic 
Covid-19. This study was classified as a textbook evaluation. Document 
analysis and interviews were used to collect data. Miles' and 
Huberman's model was considered to be used in data analysis through 
data reduction, data display, and conclusion. The study finds that the 
textbook addresses only three of the six suggested indicators, lacks 
appropriate images that can aid students' comprehension, and has no 
clear grading system or instructions for students, which can lead to 
confusion and undermine their ability to complete tasks successfully. 
The study recommends that future textbook writers should consider 
appropriate visuals to complement the text, use pictures as symbols or 
icons, and provide explicit instructions to guide students towards 
achieving learning objectives. The findings of the study can inform 
future textbook writers, teachers, and curriculum developers to improve 
the quality of English language education in Indonesian schools. 
Moreover, the study highlights the need for textbooks to adapt to the 
new normal of remote learning.  
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Introduction 
In response to the challenges posed by the Covid-19 pandemic, there is a pressing 
need to adapt and modify educational curricula. Researchers (Akkermans et al., 
2020; Kuromiya et al., 2022; Lawan et al., 2020; Mukminin et al., 2019) emphasize 
the impact of the pandemic on the teaching and learning process. To address these 
challenges, an emergency curriculum is being deployed, providing schools with the 
flexibility to implement a student-centered approach to classroom management. In 
this context, the Indonesian government has introduced the "Merdeka Belajar" or 
"Freedom to Learn" curriculum (Kemdikbud, 2022). This curriculum aims to 
expedite the achievement of Indonesia's educational objectives, focusing on 
elevating the standard of the country's human resources, making them competitive 
on a global scale (Anggraena et al., 2021; Suhartono, 2021; Tohir, 2020). 
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The "Freedom to Learn" curriculum introduces several significant changes. 
Learning is no longer confined to traditional classroom settings, with students now 
engaging in the learning process at multiple times and locations (Alawi et al., 2022; 
Ariga, 2022; Kemendikbud, 2020; Suhartono, 2021). Classroom hours are 
shortened, and the learning system has been inverted, emphasizing theoretical 
learning outside of the classroom and practical learning within (Alawi et al., 2022; 
Ariga, 2022; Rohimjaya et al., 2022). 
 To effectively implement this curriculum, teachers require various teaching 
resources, such as textbooks (Nazim, 2021; Reynolds et al., 2022; Santos, 2020) 
and teaching modules (Pirzad & Abadikhah, 2022; Ulfa & Trisno, 2022). These 
resources play a critical role in creating a meaningful learning process that aligns 
with learning outcomes. Textbooks, in particular, are invaluable instructional 
materials in Indonesian classrooms (Kaltsum et al., 2021; Ulfa & Trisno, 2022). 
They are essential tools for disseminating knowledge (Yu & Renandya, 2021), 
providing input (Ahidaturrohmah, 2021), and engaging students in various 
language-related activities (Pratama, 2019). Nunan (1991) notes that textbooks 
contain useful information on covered topics and activities that enhance students' 
language skills, including speaking, listening, reading, writing, grammar, and 
pronunciation. 
 Textbooks serve several crucial purposes in the teaching and learning process. 
They provide consistency by ensuring that all students use the same materials in 
every class, avoiding diversity in materials and evaluation methods (Djatmika et 
al., 2022; Santos, 2020; Syed et al., 2019). Textbooks are also valuable resources 
for both students and inexperienced teachers, offering a structured syllabus and 
guidance (Habiburrahman & Trisno, 2022; Khameneh & Hashamdar, 2021; Ulfa & 
Trisno, 2022). 
 To be considered excellent, textbooks should align with students' needs and 
proficiency levels, match the goals of language learning programs, reflect the uses 
of language that students will encounter in the present and future, and serve as 
effective learning supports (Santos, 2020). Activities within textbooks should 
consider task grading (Pirzad & Abadikhah, 2022), sequencing (Pratama, 2019), 
and offer meaningful tasks (Ahidaturrohmah, 2021) while achieving a balance 
between the four language skills (Gilmore, 2007). Additionally, textbooks should 
cater to various roles students may play in their learning, whether individual, in 
pairs, or in group work (Khameneh & Hashamdar, 2021). Importantly, the content 
should be engaging, stimulating, and free from cultural biases and unfavorable 
stereotypes, ensuring appropriateness for Indonesian cultures (Labtic & Teo, 2020; 
Riadini & Cahyono, 2021; Weninger & Kiss, 2013). 
 The study contrasts the "Freedom to Learn" curriculum with the 2013-based 
curriculum previously used in Indonesia's educational system. The 2013 curriculum 
places significant emphasis on character development (Sofiana et al., 2019; Sukardi 
et al., 2020), aiming to nurture well-rounded individuals. However, government-
provided textbooks under the 2013 curriculum have faced criticism for not meeting 
the demands of teachers and students or providing sufficient relevant assignments 
(Sofiana et al., 2019; Zamzami et al., 2018). Consequently, many teachers opt not 
to use them, and students often find these books confusing, preferring handouts 
provided by teachers. 
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 Numerous studies have attempted to evaluate 2013 curriculum-based 
textbooks. Some researchers, like Serasi et al. (2022), suggest that future textbooks 
should focus on character values in line with the 2013 curriculum's emphasis on 
character education. Others, such as Kinasih (2014), found that certain textbooks 
lacked relevant content and character-building activities. In contrast, "Pathway to 
English" was considered relevant due to its presentational and character-building 
activities. Sari et al. (2018) Permata Sari et al. (2018) classified an English textbook 
as good, with the only missing category being activities that encourage students to 
make grammatical discoveries from simple drills. Putri & Syahruddin (2020) 
confirmed the relevance of the English textbook titled "Bahasa Inggris" published 
by the Ministry of Education and Culture, to the competencies required by the 2013 
curriculum. Prasojo (2013) aimed to determine the compatibility of materials in 
"Pathway to English" with the 2013 curriculum for first-grade senior high school 
students. 
 Surprisingly, there has been a lack of thorough analysis by the Indonesian 
government of English textbooks that focuses on a unit design. This is a crucial 
aspect of textbooks, as a unit design is central to helping students learn the target 
language (Kuromiya et al., 2022). The government has already published 2013 
curriculum-based English textbooks titled "Bahasa Inggris" for all senior high 
school students, divided into two parts for the 1st and 2nd semesters, each 
consisting of several units. While textbooks typically have a similar approach, 
format, and organization for every grade, the 2013 curriculum-based English 
textbooks for grades X, XI, and XII exhibit significant differences in unit design. 
Many researchers have not yet recognized these differences, leading to 
impressionistic judgments about the various series of books. Additionally, they 
often analyze textbooks based on general criteria without delving deeper into 
activities and content. To address these gaps, the researcher conducted a study 
focusing on the evaluation of a "Bahasa Inggris" textbook for grade XI of Senior 
High School in terms of unit designs. Furthermore, the study investigates teachers' 
perceptions of this textbook. 
 Understanding the differences between the 2013 curriculum and the "Freedom 
to Learn" curriculum is crucial for policymakers, educational authorities, and 
educators. It informs decision-making regarding curriculum development and 
implementation, allows for the assessment of the effectiveness of educational 
reforms, and facilitates adjustments in teaching strategies to align with new 
pedagogical approaches. Furthermore, these differences may necessitate changes in 
assessment methods and teacher training programs to align with the curriculum's 
objectives. 
 One of the key reasons for selecting the 2013 curriculum textbook as our 
reference point for analysis lies in its representativeness. This textbook was widely 
used in the Indonesian educational system and was considered a standard resource 
for teaching and learning in alignment with the 2013 curriculum. Given its 
extensive use, it served as a representative example of the curriculum's content and 
objectives, making it a suitable reference for evaluating the curricular changes 
introduced by the freedom-to-learn curriculum. Therefore, a study focusing on the 
evaluation of a “Bahasa Inggris” textbook for grade XI of Senior High School is 
necessary. The study aimed: 
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1. To investigate the unit design fulfilled by a“Bahasa Inggris” textbook; 
2. To find out teachers’ perceptions towards a“Bahasa Inggris” Textbook.   

Method 
Research Design 
This study falls under the category of textbook evaluation, which is a type of 
descriptive qualitative research (Creswell & Creswell, 2023). The research method 
used in this study is content analysis, which involves assessing various forms of 
recorded communication, such as books, newspapers, paintings, and more. Content 
analysis is employed to indirectly study human behaviors by analyzing their means 
of communication, such as newspapers, editorials, magazines, articles, books, 
films, and so on (Pandey & Pandey, 2015). 

Object 
The focus of this study was the "Bahasa Inggris kelas XI Semester I" textbook, 
which was published by the Ministry of Education and Culture to support the 
implementation of Curriculum 2013. The textbook comprised 116 pages and 
included five chapters: "Can greed ever be satisfied?", "Bullying: A cancer that 
must be eradicated", "Hopes and dreams!", "Vanity, what is the price?", and 
"Benefit of doubt!". The "Bahasa Inggris kelas XI Semester I" textbook was initially 
published in 2014 and widely distributed to senior high schools in Indonesia as 
primary teaching material for students. 

Sample 
The sampling method used in this study was purposive sampling, which involves 
the researcher's judgment in selecting participants based on prior information. The 
participants in this study were English teachers who had experience using the 
'Bahasa Inggris' textbook in their English classes. The English teachers were 
selected based on their teaching experience of more than two years. 

Data Collection and Analysis 
The research conducted a comprehensive data collection process, combining 
document analysis and interviews, to ensure the rigor of the study. The document 
analysis primarily utilized checklists as a powerful tool for evaluating the "Bahasa 
Inggris kelas XI Semester I" textbook. Checklists were chosen due to their 
effectiveness in analyzing language teaching materials. 

Interviews were integrated as a vital data collection method to gain profound 
insights into the evaluation of the "Bahasa Inggris kelas XI Semester I" textbook. 
These interviews followed a systematic process, starting with the careful selection 
of participants using purposive sampling. Experienced English teachers who had 
used the textbook for at least two years were chosen, ensuring a deep understanding 
of the textbook and its practical applications. Before conducting interviews, efforts 
were made to obtain informed consent from participants, emphasizing research 
objectives, procedures, and participants' rights. Confidentiality was assured, and 
participants were informed of the voluntary nature of their participation. 

Interviews were guided by a well-structured interview guideline, with 
structured questions designed to extract detailed responses on various aspects, 
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including textbook usage, effectiveness, alignment with Curriculum 2013, and 
overall teaching experiences. The interviews were conducted one-on-one, creating 
a conducive environment for participants to express their views freely, and audio 
recordings were made with participants' consent. After the interviews, verbatim 
transcriptions of the discussions were prepared to maintain data integrity and 
facilitate subsequent analysis. 

The data analysis process followed a structured three-step procedure: data 
reduction, data display, and data conclusion, as outlined by Miles et al. (2014). 
Relevant data was selected, checklists were analyzed by marking criteria as (√) for 
presence and (x) for absence, and information was organized into tables. 
Investigator triangulation was used to minimize subjectivity by comparing data 
collected by the researcher and collaborators. 

Findings and Discussions 
Findings 
A unit design fulfilled by the ‘Bahasa Inggris’ textbook 
Table 1 serves as a comprehensive evaluation framework for assessing key criteria 
related to the effectiveness and coherence of a textbook's unit design. This table 
outlines six critical criteria, ranging from the clarity of unit objectives to the balance 
of activities between different forms of student engagement. Each criterion plays a 
pivotal role in shaping the quality and pedagogical value of the language learning 
materials, ultimately influencing the overall learning experience.  

 
Based on the gathered data, it is evident that the percentage distribution falls 

within the range of 50% to 66%, encompassing the intervals of > 50% and 60% < 
X ≤ 79%. Within the first interval (> 50%), the assessment categorizes this 
component as "Poor." Notably, Units 1, 2, and 3 all fall within this "Poor" 

Table 1. Criteria of a Unit Design in the “Bahasa Inggris” Textbook 
Criteria Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 

1. The units of the textbook have clear 
objectives stating what learners will be 
able to do as a result of taking part in. 

1 1 1 1 1 

2. The unit has a clear instruction in every 
task. 

1 1 1 1 1 

3. The pictures are suitable to the topic. 0 0 0 1 1 
4. The activities are efficiently graded 

according to complexity (easy to difficult). 
0 0 0 0 0 

5. The activities are balanced between 
individual response, pair work and group 
work. 

0 0 0 0 0 

6. Each Unit has a clear component (e.g. PPP, 
Genre based, etc.) 

1 1 1 1 1 

Total 3 3 3 4 4 
Percentage 50% 50% 50% 66% 66% 
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classification, primarily owing to their inability to fulfill three of the general item 
requirements stipulated for evaluation. Transitioning to the second interval (60% < 
X ≤ 79%), this classification designates the component as "Fair." Both Units 4 and 
5 fall under this "Fair" categorization, primarily due to their absence of compliance 
with indicators 4 and 5 as per the evaluation criteria. A comprehensive and 
meticulous examination of the unit design shall be subsequently provided in the 
ensuing sections for a more nuanced understanding of the assessment outcomes. 

a. Clear Objectives 
Clear objectives in education serve a dual purpose: informing students about 
upcoming subjects and activating their prior knowledge. These objectives are 
aligned with the 2013 curriculum, emphasizing their pedagogical relevance and 
adherence to standards. 

 
Figure 1. The Objectives Presented in “Bahasa Inggris” Textbook 

An analysis of the content within Unit 1 reveals that students will be involved 
in a diverse range of activities. These activities encompass reading a folklore, 
acquiring the skills to suggest and offer, engaging in discussions, composing a 
folklore, and crafting a postcard and poster. It is noteworthy that this set of activities 
effectively corresponds to the competencies outlined in 3.1 and 4.1. Moreover, this 
objective exhibits a commendable level of clarity regarding its intended educational 
outcomes. 

Table 1 offers a thorough assessment of the clarity of objectives within each 
unit of the textbook, a crucial element in effective pedagogical materials. All units, 
including Unit 1, 2, 3, 4, and 5, present clear and distinct objectives that precisely 
outline what learners are expected to achieve through their participation. 

b. Clear Instructions  
Clear instructions are essential in the teaching and learning process, bridging the 
gap between educational materials and students. The 'Bahasa Inggris' textbook 
excels in this regard, maintaining consistency in its unit design across Units 1 to 5. 
This alignment enhances the clarity of instructions, helping students understand 
their roles and responsibilities in the learning process. 

A thorough examination of the textbook units presented in Table 1 reveals a 
consistent effort to provide clear and understandable instructions for each assigned 
task in all five units (Unit 1, 2, 3, 4, and 5). Remarkably, each of these units earns 
a perfect score in Criterion 2, indicating a flawless 100% compliance with the 
delivery of instructions that are both clear and easy to comprehend. This 
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accomplishment is significant because it contributes to an optimal learning 
experience by reducing confusion and encouraging active student participation. The 
textbook's steadfast commitment to offering straightforward instructions is a 
noteworthy strength, ultimately enhancing its effectiveness in the field of education. 

Table 2. Instruction Presented in “Bahasa Inggris” Textbook 
Instructions Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 

Pre-reading ✓ ✓ ✓ ✓ ✓ 
Reading - - - - - 
Post-reading ✓ ✓ ✓ ✓ ✓ 
Personal Journal ✓ ✓ ✓ ✓ ✓ 
Building Blocks - - - - - 
Word Power - - - - - 
Let’s Practice ✓ ✓ ✓ ✓ ✓ 
Active Conversation ✓ ✓ ✓ ✓ ✓ 
Writing Connection ✓ ✓ ✓ ✓ ✓ 
Let’s Create/Contribute ✓ ✓ ✓ ✓ ✓ 
Parent Connection ✓ ✓ ✓ ✓ ✓ 

 
Table 2 provides an overview of the instructional components presented in the 

"Bahasa Inggris" textbook. Notably, it reveals the absence of instructional 
instruments for three specific activities within the textbook. These activities 
encompass a reading activity, the building blocks section, and the word power 
segment. The reading activity is designed to engage students in the comprehension 
of a given text, a fundamental skill necessary for their subsequent tasks. However, 
the absence of a dedicated instructional instrument for this activity may pose 
challenges for students in effectively comprehending and interpreting the text. 
Similarly, the building blocks section serves to elucidate expressions introduced in 
the speaking activity. Without a designated instructional instrument, students may 
encounter difficulties in grasping the nuances of these expressions and their 
practical application. The word power segment, which offers lists of challenging 
words along with their meanings and pronunciations, also lacks a specified 
instructional instrument. This absence could potentially hinder students' ability to 
fully harness the educational value of this vocabulary-building resource. 
c. Suitable Pictures  
Incorporating visuals into educational materials is recognized as a powerful 
method to aid students in understanding and remembering information. Visual 
elements also play a vital role in keeping students engaged and interested in the 
subject matter. However, when assessing a specific educational resource, it was 
found that the use of images in speaking activities had some shortcomings. 

Upon analyzing the textbook in Table 1, it was observed that Units 1, 2, and 3 
did not effectively use suitable images related to the topics of the language skill 
activities, receiving a score of 0 for picture suitability. This missed opportunity 
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could have enhanced students' understanding and engagement. In contrast, Units 4 
and 5 received a score of 1 for using relevant images, which can be beneficial in 
aiding comprehension and maintaining students' interest. The presence of suitable 
pictures in Units 4 and 5 suggests that thoughtful selection of visuals aligned with 
the content can enhance students' engagement and understanding. This highlights 
the importance of considering the relevance of images when designing effective 
language skill activities. 

Notably, the images employed in these speaking activities were found to lack 
vibrancy and relevance to the topic under discussion (see figure 2). This deficiency 
in visual engagement could potentially hinder students' ability to connect with and 
comprehend the subject matter effectively. Furthermore, a recurring issue was 
identified wherein the same images were consistently recycled throughout 
different chapters, offering little to no variation or meaningful context for learners. 
This repetition of imagery not only diminished the potential impact of visual aids 
but also failed to provide the necessary diversity needed to support a 
comprehensive understanding of various topics. 

 
Figure 2. the Illustration in “Bahasa Inggris” Textbook 

d. Grading of Activities  
The notion of grading within instructional materials entails a systematic 
organization of activities, typically structured so that simpler tasks precede more 
complex ones. Grading can also be rooted in the progression from controlled or 
guided activities to those that are more open and freer in nature. Furthermore, it is 
common practice to present receptive skills like reading and listening as initial 
input activities, followed by the incorporation of productive skills such as speaking 
and writing into the learning sequence. This sequential arrangement aims to 
facilitate a structured and scaffolded learning experience for students, enabling 
them to gradually develop their skills and competencies in a logical and effective 
manner. 

The analysis reveals (see Table 1) that none of the units (Units 1, 2, 3, 4, and 
5) in the textbook received a score for the grading of activities. This implies that 
the language skill activities within these units did not demonstrate a clear 
progression in terms of difficulty or complexity. The absence of graded activities 
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can impact learners' ability to gradually build their language skills and may hinder 
their overall comprehension and competence development. 

 

Figure 3. Reading and Writing activities in “Bahasa Inggris” Textbook 

The sequence of language skills presented in the textbook led from reading 
and listening to speaking activities (see Figure 3). However, the researcher found 
that these speaking activities may not offer a sufficient level of challenge for grade 
XI high school students. Additionally, there was a lack of coherence between 
speaking and reading activities, suggesting a potential mismatch in content 
sources. This observation raises concerns about the appropriateness of the textbook 
for its intended audience and the need for more challenging tasks. Moreover, the 
absence of coherence between activities may hinder a seamless learning 
experience, affecting the overall effectiveness of the textbook as a teaching 
resource. 

The absence of grading in all units indicates an area where the textbook can 
significantly enhance its effectiveness. Introducing a clear progression from 
simpler to more complex tasks within each unit can benefit learners by providing 
structured and scaffolded learning experiences. Since no unit received a score for 
this criterion, the overall percentage for grading of activities is 0%. This signifies 
a critical aspect of language skill activities that needs attention and improvement 
to enhance the textbook's overall quality. The absence of graded activities across 
all units suggests a missed opportunity to provide learners with a structured 
learning path. To improve the textbook's overall effectiveness, it is essential to 
introduce clear grading in activities, ensuring a gradual progression in complexity, 
which can contribute to more effective language skill development for students. 

e. Balance of Activities  
The criteria used in the evaluation focused on the balance of activities within the 
textbook, particularly the progression from individual tasks to pair work and group 
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work. Surprisingly, none of the five units in the textbook addressed this gradation 
of tasks, resulting in a score of 0% for this criterion (see Table 1). The absence of 
activities that facilitate a gradual transition from individual work to collaborative 
engagement is a significant shortcoming. Such a balance is essential in language 
learning as it allows students to develop their language skills progressively, 
aligning with pedagogical principles and accommodating various learning styles. 
This deficiency may impact the textbook's effectiveness in catering to diverse 
learning needs and styles, requiring attention in future revisions. 

 

 

Figure 4. Speaking activities in “Bahasa Inggris” Textbook 

Another significant shortcoming identified in the textbook was the lack of 
explicit instructions regarding students' roles within instructional activities. Clear 
instructions are vital to help students understand their designated roles, whether 
they involve individual, pair, or group participation. The absence of such guidance 
compromises the clarity and effectiveness of the learning experience, potentially 
leading to confusion and reduced engagement. Providing clear instructions about 
students' roles within activities is crucial for creating a conducive learning 
environment that supports comprehension and active participation. 

f. Clear Component of a Unit  
Moreover, this textbook had a good unit component with a consistent instruction 
in each unit A well-designed textbook must have a consistent unit component that 
aligns with the approach or methodology being used. This unit component can be 
created using terms specific to the textbook writer or based on the procedures of 
the approach employed. By following a consistent unit design, students can better 
understand the material and engage with the learning activities more effectively. 

Table 3. The Explanation of Unit Components 
	 Components 

a)	 Pre-Reading	Activity 
b)	 Reading	Activity	
c)	 Post-Reading	Activity	(discussion	and	personal	journal)	
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d)	 Word	Power	
e)	 Let’s	Practice	
f)	 Active	Conversation	
g)	 Writing	Connection	
h)	 Let’s	Create/Contribute	
i)	 Parent	Connection	
j)	 Formative	Assessment	

 
A well-structured textbook should exhibit a transparent delineation of its 

components, thereby facilitating teachers' and students' understanding of the unit's 
organization and content delivery. The analysis of the 'Bahasa Inggris' textbook in 
accordance with this criterion (see Table 1) yielded positive results across all units. 

Unit 1, Unit 2, Unit 3, and Unit 5 each received a score of 1, signifying a strong 
alignment with this criterion. These units effectively present a clear component 
structure, ensuring that the various elements and activities within the unit are 
distinctly organized and easily navigable for both educators and learners. This 
clarity in unit design contributes to a smoother learning experience and aids 
educators in effectively planning and delivering lessons. In Unit 4, similar to the 
other units, a clear component structure was observed, resulting in a score of 1. This 
structure encompasses a systematic organization of the unit's content and activities, 
enhancing the unit's cohesiveness and comprehensibility. 

Teachers’ Perceptions toward a ‘Bahasa Inggris’ Textbook 
Talking an objective of the unit, teachers agreed that the objective had already stated 
in the beginning of the unit. The teacher also added that the objective matched with 
the Basic Competency of 2013 curriculum.  
“Yes. . . because it is discussed in the beginning of every chapter, for example 
chapter 1. It is written that in this chapter you will, . . .” (Teacher 1) 
“Yes. Every chapter is provided with an objective, aim or goal what students need 
to study. It is clearly stated in every chapter.” (Teacher 2) 
“Because it has already been written, in this chapter you will bla. . .bla. . every 
chapter is taken from a core competency or basic competency.” (Teacher 3) 

The data at hand permits the conclusion that the outcome of the analysis 
conducted by both the researcher and the teachers was aligned. The stakeholders 
reached a mutual consensus on the textbook's unambiguous goals, indicating that 
no revisions were necessary in this regard. 

With regards to instructional quality, the teachers' evaluations also yielded 
congruent results. Nonetheless, the researcher sought to validate and enhance the 
reliability of these findings by soliciting their views on the absence of instruction 
in various academic activities, as well as inquiring about their perceptions of the 
need for instructional support in these contexts. Additionally, the researcher 
extended this inquiry to the student body, in order to gather further insights on this 
matter. 
“I think it is needed. But, even though there is no instruction in this book, actually 
teachers can interpret by their self. For example, in a reading activity, the activity 
must be reading although there is no instruction stated.” (Teacher 1)  
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“In my opinion, every activity should have an instruction. So, students understand 
what they need to do, eeeee. . . . need to do what kind of activity it is. Yah. . . I think 
the instruction should be provided in every activity.” (Teacher 2) 
 “. . . . . for this activity, there is no an instruction, but it’s already in common. 
Students have already understood. However, the building blocks and word power 
activities have to have an instruction exactly, especially for building blocks.” 
(Teacher 3) 

Upon reviewing the interviews, it became clear that students generally 
understood the tasks in the reading activity, but they still found teacher guidance 
helpful. It was suggested to include instructions in all activities, such as reading 
tasks, building blocks, or word power exercises. The data analysis and interviews 
indicated that the instructions were clear, but improvements were needed in the 
reading activity, building blocks, and word power exercises. Regarding the use of 
pictures in the textbook, the researcher and Collaborators 1 and 2 agreed that 
irrelevant pictures were not suitable. However, Collaborator 3 had a different 
perspective, giving a score of 1 for all units except unit 4. 

The textbook had two types of pictures, used in reading and speaking activities. 
Pictures in reading activities were colorful, relevant, and accurately depicted real-
life scenarios, with each chapter having matching pictures. Teacher interviews 
confirmed these findings. 
“According my opinion, the pictures in the reading text have already been 
appropriate.” (Teacher 1) 
“The pictures of reading activity, in my opinion, are suitable with the text given in 
the book.” (Teacher 2) 
“If it is for the text discussed, it is suitable.” (Teacher 3) 

All the teachers gave the same opinion toward the appropriateness of pictures 
in the speaking activity. The following chart presented the teachers’ opinion. 
“But the cartoon’s illustration is not suitable.” (Teacher 1) 
“But the pictures in the speaking activity are monotonous. . . . . . so, it is not matched 
with the context learned in every chapter.” (Teacher 2) 
“If the topic is in airports, in movies, the pictures are much better to be changed 
ya. . .  . . . . . . .ya it is better suitable with the topic.” (Teacher 3)  

The study found that the pictures in the textbook needed to be revised because 
they didn't match the topics well. Specifically, pictures used in speaking activities 
were seen as helpful for students' understanding. 

Regarding activity grading, both the researcher and collaborators agreed that 
grading should not solely depend on activity complexity. The curriculum started 
with reading exercises, including pre-reading, reading, and post-reading 
discussions using texts often exceeding 500 words. This was followed by writing 
tasks, where students-maintained journals related to the discussed material. 

The analysis of grading activities was supported by teacher interviews, which 
echoed the researcher's opinion. 
“There is a fairytale that is more difficult than an expression of suggestion or 
offering in my opinion. So, the statement is incorrect based on my opinion.” 
(Teacher 1) 
“In my opinion, the text of a reading activity in chapter 1 is too long and there is a 
new vocabulary as well. This is too difficult applied for senior high school students. 
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. . . but, this speaking activity is too easy for senior high school students.” (Teacher 
2) 
“The easier to the difficult. And I think it should be based on the approach believed 
by the book    writer. . . .In fact, the activity is not connected each other. . . .this is 
the difficult one, and then that one is the easiest one.” (Teacher 3) 

The interviews conducted indicated that the activities featured in the 'Bahasa 
Inggris' textbook lacked appropriate grading, with evidence suggesting that they 
may have been compiled from external sources. It seemed that those activities were 
the compilation from other resources. The more difficult activity was put in the 
beginning and the easier one was written after those difficult activities. Inefficient 
grading in the activities could distract students’ concentration when leaning the 
materials. Teacher 1 argued that  
“ if teachers taught the material form the easier to the difficult one, it could make 
students focus. However, if from the beginning the material had already been 
difficult, students would be bored, confused and pessimist to do the activities. Then, 
the teaching and learning process would not run effectively.” 

In conclusion, the activities in the textbook were not graded efficiently 
according to the complexity. This grading needed to be revised based on the 
approach used, and attention needed to be paid to the coherent topic among 
language skills. 

Regarding the balance of the proportion of students' role in the book, the 
researcher disagreed with the statement that the activities were balanced between 
individual response, pair work, and group work, based on the interviews conducted. 
Teachers 2 and 3 also had the same opinion and gave a score of 0. They stated that 
the instruction was not completed with students' roles, and therefore, it could not be 
concluded that the students' roles were balanced in the activities. Here were their 
responses. 
“I cannot say if it is balance, because the instruction is not provided eeeee. . . . how 
teachers manage the activity or practice in the textbook.” (Teacher 2) 
“It is not balance. Because based on my understanding when analyzing this book, 
the activities are dominated by individual work. Then, when there is a pair work or 
eee. .eee. . . group work it is just as a choice. . . . . . . . . . Yak . . . the students’ roles 
need to be inserted in the instruction and the type of the activity is also clear, oh . . 
. why should be individually? Ooo . . . it is to check the understanding. Why should 
be in pair? Ooo . . .it is to crosscheck. Why should be in the group? Oh . . . it is for 
development.” (Teacher 3) 

Furthermore, Teacher 1's evaluation was not in line with the other teachers, as 
he gave a score of 1 and based his assessment on his own instinct, rather than 
following the criteria for determining appropriate activities for individual, pair, or 
group work. His comment is provided below. 
“Yah because I count it, I just guesses which one if for individually, in pairs, and 
group. So, I’m just guessing.” (Teacher 1) 

After conducting a thorough analysis, both the researcher and teachers reached 
a consensus that the textbook under consideration followed a unit design that 
comprised clear and consistent components in each unit. These components 
included pre-reading activities, reading activities, post-reading activities, personal 
journal writing, building blocks, word power, let's practice, active conversation, 
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writing connection, let's create/contribute, parent connection, and formative 
assessment. 

Discussion 
The significance of this study lies in its investigation of the English textbook, 
"Bahasa Inggris," which has not been examined before. The study aims to fill the 
knowledge gap by providing valuable insights into the effectiveness of the textbook 
in teaching English to Indonesian students. The study's results demonstrate that the 
"Bahasa Inggris" textbook addresses only three of the six suggested indicators.  

Nevertheless, the textbook's design includes a specific objective, clear 
guidelines, and a structured procedure for each unit, which aligns with the previous 
research’s’ recommendations (Alsulami, 2021; Santos, 2020; Khaerudin & Chik, 
2021; Kinasih, 2014; Li, 2021; Li & Fernandez Deocampo, 2021; Mitsikopoulou, 
2014; Nazim, 2021; Pirzad & Abadikhah, 2022; Reynolds et al., 2022; Ulfa & 
Trisno, 2022; Zamzami et al., 2018). The previous researchers argue that the units 
should comprise well-defined learning objectives that articulate the intended 
learning outcomes of the activity. These objectives must be drawn from the core 
competency and basic competency curriculum established in 2013 by the Ministry 
of Education and Culture (Regulation No. 65, year 2013). 

The textbook employs detailed instructions and role assignments to aid 
students in grasping learning objectives, as recommended by Tyas et al., (2020). 
Incorporating relevant images, as suggested by Mantei & Kervin (2014) and 
Romney (2018), can further enhance students' understanding of the content. 
However, the study highlights critical deficiencies in the "Bahasa Inggris" English 
textbook. It features monotonous and irrelevant images that may distract students 
and hinder comprehension. Pictures are essential in elaborating on text and 
simplifying learning by encouraging visualization and understanding. 
Unfortunately, the textbook's inappropriate use of visuals can lead to confusion, 
especially when the images do not align with the content. Therefore, evaluating 
consistency and grading based on activity complexity, as emphasized by Nunan 
(1989), is crucial to ensure a comprehensive learning experience. 

Numerous studies, including those by (Birdsell (2017), Mantei & Kervin 
(2014), Pourrajab et al. (2015), and Romney (2018), emphasize the pivotal role of 
visual aids, such as pictures and illustrations, in the learning process. These visual 
elements simplify the conveyance of intricate information, enhancing 
comprehension significantly. Moreover, they activate students' cognitive schemata, 
aiding in the assimilation of new knowledge. 

In the context of language learning, visuals have significant advantages, 
promoting exploration of societal issues and fostering creative and critical thinking 
(Birdsell, 2017; Mantei & Kervin, 2014; Seo, 2020). This highlights the importance 
of thoughtful integration of visuals into textbooks to enhance students' educational 
experiences. This study recommends that visuals go beyond mere support; they 
should act as symbols or focal points, encouraging students to delve deeper into the 
associated text, improving focus, and enhancing comprehensive information 
processing. These images also help clarify complex concepts and develop verbal 
and nonverbal communication skills, facilitating meaningful learning and 
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stimulating imagination. Therefore, textbook creators must carefully choose and 
use visuals to maximize learning and engagement. 

The English textbook "Bahasa Inggris" should acknowledge the value of 
appropriate visuals to complement text, enhancing student comprehension and 
participation in their learning journey. For example, in a post-pandemic Covid-19 
English textbook, an illustrative scene could depict a park with a diverse group of 
people enjoying a communal picnic and recreational activities. This image 
symbolizes unity and togetherness after social isolation and distancing measures. 
In the foreground, individuals maintain social distancing, some wearing masks for 
safety. A hand sanitizer dispenser or signs promoting handwashing emphasize 
hygiene and safety. Additionally, the image could include captions or speech 
bubbles with conversational English phrases related to the post-pandemic 
experience, allowing students to practice English in a relevant context. 

Furthermore, the study reveals shortcomings in the "Bahasa Inggris" textbook, 
particularly the absence of a clear grading system. Such a system aids students in 
assessing their progress and aligning with learning objectives. A well-structured 
textbook should systematically present material, progressing from easy to complex 
concepts. This approach, in line with the study done by Pirzad & Abadikhah (2022),  
eases students into the learning process, preventing overwhelm and promoting 
gradual knowledge and skill development. 

The "Bahasa Inggris" textbook faces several critical issues. One major concern 
is the lack of clarity regarding students' roles, potentially causing confusion and 
hindering task completion. Providing explicit instructions is vital to guide students 
through activities (Sofiana et al., 2019), helping them grasp the learning objectives 
and steps needed to achieve them (Nunan, 1991; Ulfa & Trisno, 2022). 

In the post-pandemic era, an effective English textbook should adhere to the 
freedom-to-learn curriculum (Suhartono, 2021), emphasizing student-centered 
learning (Nugraha, 2022; Tohir, 2020). Teachers facilitate learning, requiring 
adaptability for different learning environments, whether in-class or remote. The 
textbook must offer numerous interactive activities to promote student engagement 
and interaction (Anggraena et al., 2021; Rohimjaya et al., 2022; Wakhidah et al., 
2021). 

Relevance and authenticity are also crucial criteria. The textbook should 
feature materials that reflect current situations and learner needs, including 
pandemic-related topics like health, safety, and technology (Zamzami et al., 2018; 
Alshumaimeri, 2015; Gilmore, 2007; Wakhidah et al., 2021). Inclusivity is vital, 
accommodating diverse cultures, backgrounds, and learning needs (Labtic & Teo, 
2020; Riadini & Cahyono, 2021; Weninger & Kiss, 2013). Inclusivity promotes 
equity, diversity, and inclusiveness (EDI), essential for academic success and 
personal growth. 

A student-centered approach should be the cornerstone of the textbook's 
design, empowering learners to take control of their education and promoting 
independent learning (Ariga, 2022; Nugraha, 2022; Puskur Dikbud Ristek, 2021; 
Suhartono, 2021). Varied assessment methods, including formative and summative 
assessments, must monitor student progress and offer continuous improvement 
feedback (Puskur Dikbud Ristek, 2021). These considerations are pivotal for 
creating a more effective and relevant English textbook. 
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The "Bahasa Inggris" textbook in Indonesia, like many others, has evolved 
significantly in relevance and usage during the post-pandemic era. The Covid-19 
pandemic compelled educational institutions to transition to online and remote 
learning, impacting how textbooks are used. One key issue is the necessity for 
textbooks to be adaptable to changing learning environments. The pandemic 
underscored the importance of easily modifiable and online-accessible materials 
(Wakhidah et al., 2021). Students now switch between in-person and remote 
learning, necessitating versatile resources. There is also a growing demand for 
textbooks that incorporate local content and cultural perspectives (Weninger & 
Kiss, 2013). Online learning offers opportunities for multimedia resources and 
interactive activities to engage students more effectively. Moreover, the pandemic 
emphasized the importance of digital literacy, which can be integrated into the 
English curriculum through technology and digital resources. However, the study 
evaluating the textbook has limitations. It focuses on a single textbook, making it 
challenging to generalize the findings to all government-published English 
textbooks. The study's sample size also restricts its scope, ignoring other factors 
affecting textbook feasibility, such as teacher quality and resource availability. 

Conclusion 
It is crucial to provide specific recommendations for improving the feasibility of 
the English textbook in question. The study reveals a need to update and improve 
the textbook's content, making it more engaging and relevant. Collaboration 
between the government, educators, and English teaching experts is crucial to 
ensure its alignment with current trends and practices. The study highlights a lack 
of multimedia resources like audio and video files in the textbook. Incorporating 
such resources can enhance interactivity, aiding students in improving listening and 
speaking skills. To address challenges faced by teachers in effectively using the 
textbook, comprehensive training programs must be provided. Government 
collaboration with teacher training institutions can facilitate workshops and training 
sessions. The study neglects the pandemic's impact on learning needs and teacher 
challenges in online or blended learning settings. Therefore, the textbook should be 
adapted for such formats, and additional support should be given to teachers in these 
environments. Furthermore, the study's scope is limited to a single government-
published English textbook. Conducting broader research to evaluate various 
English textbooks used in Indonesian schools and comparing them to international 
standards would identify areas for improvement, ensuring a high-quality English 
education for students. 
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